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Braousocmoxkckuii cocyoapcmeernuwiil yHugepcumem
Braousocmox. Poccusa

Annomauus. B oaunoii cmamove ucciedyemes poib aymeHmudHblx meKcmos 6 00yueHuu cmy-
0eHMOB-9KOHOMUCTO8, HANPABIEHHO20 HA PA36UmuUe ux npopeccUoOHaIbHOU sA36IK0GOU KOMNEmeH-
yuu. B cmamve cghopmynuposanvl yenv u 3a0auu ucciedos8arnus, npeocmasienvi 0030pbl NOHAMUL U
mepmunos (aymenmuunwiti mexem, ESP, azvikosas komnemenyus) ¢ onopoii na axademuueckue
ucmounuxu. Memooonozuueckyro 6a3y cocmasnsem aumepamypHsiti 0030p CO8PEMEHHBIX UCCLe00-
sanutl. Ananuzupyemcst onvim GHEOPeHUsl PEalbHbIX IKOHOMUYECKUX MEKCO08 8 YUeOHblll npoyecc.
Ob6ceyarcoatomest Kovesvle npeumyujecmea (Momueayusi, noepysicenue 8 npophecCuOHaibblil KOH-
meKcm, pacuuperue Clo8apHO20 3anaca) U 0OCHOGHble mpyoHocmu (1excuueckas u memamuyeckas
CILOAHCHOCMb, HEOOX0OUMOCMb A0ANMAYUU) UC-NOTb308AHUS MAKUX MAMEPUALOs. Boioenenvl munvi
QAYMEHMUYHBIX IKOHOMUYECKUX MEKCMO8 U UX OUOAKMUYECKasi YeHHOCMb. Bbi600bl noouéprusaiom
IPPeKMUSHOCMb CUCTNEMHO20 NPUMEHEHUS AYMEHMUUHBIX PeCcypcos O NOBbIUEHUSL Kauecmed
A3LIKOBOU NOO20MOBKU 0YOYUUX IKOHOMUCTOE.

Kniouesnle cnosa. aymenmuutvle mekcmvl, AHSIULCKUL SI3bIK OJIsL CNEYUATIbHBIX Yeiell, A3bIK06as
KOMNnemeHyusl, NPOpHeCcCUOHATbHASE KOMMYHUKAMUBHAS. KOMREMEHYUsL, CIYOEHMbL-9KOHOMUCTbL, 00~
8ble MeKCbl, MEMOOUKa NPenooasaHysl.

THE ROLE OF AUTHENTIC ENGLISH TEXTS IN TEACHING
STUDENTS OF ECONOMICS MAJORS

Abstract. This review article examines the role of authetaids in teaching economics majors
and their impact on developing professional languagmpetence. Definitions of key concepts (au-
thentic texts, ESP, language competence) are iddrifiith reference to original sources. The dis-
cussion emphasizes how real-world economic texdwsgrarticles, reports, documents) expose stu-
dents to specialized vocabulary and contexts. Ber(afotivation, cultural insight, domain-specific
fluency) and challenges (linguistic complexity, teom adaptation) of using authentic materials are
analyzed. Various text types and their didactizieadre identified. The findings suggest that incor-
porating authentic economic texts can effectivelyamce language competence for economics stu-
dents, informing pedagogy in ESP courses.

Keywords. authentic texts; English for Specific Purposes;fessional language competence;
economics students; business/economic texts; lggguaaching methodology; communicative
competence.

In the context of globalization, foreign-languageficiency is a crucial component of
training for future economists. Scholars note thaglish courses for economics students
should actively involve real-world materials. Tldgticle aims to analyze how authentic texts
support the development of professional languagapatence among economics majors. The
objectives of the study are: (1) to review defios of key concepts (authentic texts, ESP, lan-
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guage competence) based on Russian academic so(@reés examine the contribution of au-
thentic economic texts to language learning; (3idemtify the main benefits and challenges of
using authentic materials; (4) to survey the typkauthentic texts used and assess their didac-
tic value. The object of the research is foreigmglaage teaching in economics-related pro-
grams, and the subject is the role of authentitstexforming students’ professional communi-
cative competence.

An authentic text is commonly defined as a docunwiginally created for native speak-
ers’ real-world communication, not specifically flanguage teaching. An authentic document
is one that was “not intended for the study of eeifgn language,” such as recipes, news arti-
cles, or reports. [5] In the ESP (English for SfiedPurposes) context, ESP refers to teaching
English tailored to learners’ specific professioral academic needs. Dudley-Evans and
St.John characterize ESP as an extension of genegllsBnin which instruction is “always
aimed at solving particular, concrete tasks oflg@ner,” using both general language method-
ology and discipline-specific content. [7] Hutchimsand Waters similarly define ESP as an
approach to language teaching driven by learne@saons for study, with professional purposes
shaping course content and methods. [8] Finallygleage competenceaséikoBas KkoMeTeH-
mus) in foreign-language education denotes the contlwnaof linguistic knowledge and skills
that enable communication across various domaimgs Term refers to a “set of language
knowledge and skills, the presence of which allawe to speak in another language in various
spheres of activity”. [6] In the economics conteptpfessional language competence specifi-
cally includes mastery of economic and businessabuolary, as well as genres like reports,
contracts, and analyses, enabling students toifumict real economic situations.

Authentic texts are valued in ESP as a bridge & lesguage use. Integrating authentic eco-
nomic materials immerses learners in the discooifrslee target field. Studies on economics educa-
tion emphasize that real-world texts make econaroitcepts more concrete. Authentic materials
are considered “important means of training andrawvimg the communicative competence of eco-
nomics students,” since they promote comprehentxe comprehension including specialized
lexis. [3] In practice, economics curricula oftercarporate items from the foreign business press:
newspapers and magazines (The Economist, Finahioras, etc.), corporate brochures, financial
reports, and legal documents. [2] Such exposuraeagia classroom language to real economic con-
texts and vocabulary. First-year economics studshtsild study authentic articles from sources
like Bloomberg or The Wall Street Journal to rétseir language level. [2] By reading and discuss-
ing actual economic texts, learners encounter faasjicharts, and idioms used by professionals,
which accelerates acquisition of domain-specifieficy. In sum, authentic texts act as conduits to
the “realia” of the economic world, supporting thevelopment of students’ professional communi-
cative competence. [2]

Several key advantages of using authentic texteéonomics majors have been identified.
First, authentic materials significantly enhanaaher motivation by making lessons more engaging
and relevant. Authentic texts allow students togpfapch the realia of the target language country,
deepen their knowledge (of subject matter), anceame motivation for independent use of the for-
eign language”. [1] Real-world economic articlesl amports connect language study to students’
interests and future careers, increasing theiledivearn. Second, authentic texts provide ria co
textual learning. They immerse students in acteahemic discourse and cultural nuances, which
helps build linguistic competence in a professior@htext. For instance, encountering authentic
business negotiations or market analyses expoagtls to fixed expressions and communicative
routines used by economists. Third, authentic rissenaturally contain specialized vocabulary and
genres (such as financial terminology, formal regjsand typical document structures). Working
with these texts therefore expands students’ ecanlaxicon in context. Authentic communicative
texts introduce “professional vocabulary” and difeative for developing speaking skills. [3] Fi-
nally, authentic texts can improve all languagdiskstudents may practice reading comprehension
of news articles, listen to economic interviewsiteveummaries of reports, and even role-play ne-
gotiations based on realistic prompts. Overallhantic economic texts make instruction more prac-
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tical and integrative, helping students to apphglaage knowledge in situations they will actually
face.

Despite their benefits, authentic texts also preskallenges in the language classroom. They
often contain advanced or culturally specific laage that can frustrate learners. Authentic English
materials frequently include non-equivalent termd background vocabulary whose difficulty de-
pends on the learners’ level. [4] For example, @memics article may use idioms or archaic busi-
ness terms unfamiliar to students. If a teaches aa¢ carefully consider the text's lexis and struc
ture, students may encounter comprehension problAdditionally, authentic texts can include
complex grammar or style features — such as longpoond sentences in academic articles or spe-
cialized syntactic constructions in reports — whinhy overwhelm beginning learners. In some
cases, old-fashioned expressions or highly forrhehging (archaic vocabulary) appear and are not
found in modern textbooks. All this “leads to diffities in understanding the essence of the infor-
mation” in the text. [4] In didactic practice, insttors thus often need to adapt authentic maseral
for instance by simplifying vocabulary or providigtpssaries — or to pre-teach critical background
knowledge. Without such support, the authenticftthe text can impede rather than aid learning at
early stages. Therefore, selecting suitable temts @oviding scaffolding (e.g. pre-reading tasks,
guided questions) is essential to overcome thesiéeolges.

Economics teachers use a variety of authentic tigods, each serving distinct didactic pur-
poses. Common authentic materials include:

Economic news articles and analyses: reports frosmiess journals or online media (e.g. The
Economist, Bloomberg) expose students to curreneis, global terminology, and journalistic style.
These are ideal for practicing skimming and focdgsions on economic events.

Financial documents and reports: examples are coynpanual reports, market research, or
data summaries. Such texts contain specializedschad language, suitable for intensive reading
tasks that focus on extracting specific informatmad interpreting data.

Business correspondence and official documentshekic letters, emails, and agreements
(possibly sampled from real companies) provide nwétw formal writing and reading practice.
Students can analyze structure and register, thefrdfting similar documents.

Brochures, advertisements and promotional materiatsugh more consumer-oriented, eco-
nomic students benefit from ads related to finasrc@dustry. Analyzing these supports reading for
detail and vocabulary in marketing/business.

Academic papers and case studies: in advancedespasgthentic excerpts from economic re-
search or case reports may be introduced, bridgmdransition to professional literature.

Each type of text has didactic value. Instruct@ns design tasks leveraging text characteristics:
for example, employing strategies of reading adhpiehe text genre. Teachers might use preview
scanning for news articles and intensive closeingafibr detailed reports. [2] Authentic texts also
serve as springboards for skill integration: stuslenight first scan an economic article for key
data, then summarize its findings in writing or aiebits content orally. By using actual materials,
teachers can simulate realistic communication tasés instance, after studying a real bank state-
ment, learners could role-play a client presentirig a consultant. In this way, authentic text$ no
only teach language but also contextual reasonimgclture — often bridging to cross-cultural
competence (e.g. understanding international ecamtmmms and etiquette). Overall, authentic eco-
nomic texts provide rich didactic resources that davelop reading, writing, listening, and speak-
ing in context.

The research confirms that authentic materials pla&ital role in the ESP curriculum for eco-
nomics students. Research and practice indicateettiposure to real economic texts enhances
students’ professional language competence by ffanzing them with actual terminology and
contexts. Key findings show that authentic textdiwade learners and deepen their understand-
ing of subject matter, but also require carefulesgbn to match student levels. Instructors
should balance authenticity with accessibility:tteegan be pre-screened or supplemented with
glossaries and cultural notes. The didactic analgsiggests incorporating a diverse range of
authentic economic texts (news, reports, correspooe) and using reading strategies tailored
to each genre. For language teaching in economaggams, this implies designing courses that
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systematically integrate authentic materials iatgks (e.g. summarizing articles, role-plays, report
writing) to mirror real professional communication.sum, thoughtfully applying authentic texts in
ESP for economists can substantially imprtearners’ communicative skills and readiness fer th
global economic environment.
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Annomauun. B cmamve paccmampusaemcs npumenenue yam-060moe 6 00yueHUU AH2AUUCKOMY
A3LIKY 011 pa36UMuUsl KOMMYHUKAMUBHBIX HABLIKOS YUaAwuxcsi cpedHell wikoavi. llpedcmasnenvi
meopemuyecKue OCHOBbL, ONUCAH ONbIMHO-IKCHEPUMEHMALbHBIIL Memo0, NPOeOeHAd OYEeHKA I¢h-
hexkmuenocmu UCnONL306aHUS YAM-OOMOE 8 0OVHEHUU AHSTUIICKOMY SA3bIK) .

Knrouesvle cnosa. uam-60mol, KOMMYHUKAMUBHbIE HABLIKU, CPEOHSs WKOJA, KOMNIEKCHbI
no0x00, obyuenue, SIKCHepUMennm, MOmueayusl.

CHATBOTS AS A TOOL FOR DEVELOPING COMMUNICATION
SKILLS
IN HIGH SCHOOL STUDENTS

Abstract. The article examines the use of chatbots in tewckinglish to develop communica-
tion skills of secondary school students. The thigal foundations are presented, an experimental
method is described, and effectiveness of usinglatta in teaching English has been evaluated.

Keywords. chatbots, communication skills, secondary schammkiined approach, education,
experiment, motivation.

B coBpemenHOM 00pa3zoBaTeFHOM MPOCTPAHCTBE PA3BUTHE KOMMYHUKATHBHBIX HABBHIKOB BBI-
CTYIAaeT KJIIOYEBBIM 3JIEMEHTOM SI3BIKOBOH MOJNTOTOBKU. BHenpeHue 1mudpoBbIX TEXHOIOTHI B 00-
pPa30BaTENbHBIN MpOLeCC MO3BOJIIET HE TOJNBKO MOBBICUTH JOCTYIHOCTH SI3BIKOBOW MPAKTUKU BHE
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