C TeyeHHEM BpEMEHH METO]] IIPOEKTOB TepeTepIie] HeOObINe N3MEHEHHS. POIUBIIKCE U3 HIEH CBO-
OO0JHOTO BOCIIUTAHHMS, B HACTOSIIEE BPEMsI OH CTaJ WHTETPUPOBAHHBIM KOMIIOHEHTOM JIOBOJIBHO pa3pabo-
TaAHHOW M CTPYKTYpPHPOBAHHOW cucTeMbl oOpa3zoBanus. Ho cyTh ero momensiiacs Mano. Kak u npexe, me-
JIarOrd CTPEMSITCS YUUTHIBATH WHTEPECHI M JIMYHOCTHBIEC KAYeCTBA yUAlMXCsl PU PaclpeielieHHd mopyye-
HUI BHYTPH TPYIIIBI IPU KOJUIEKTHBHOM BBITIOJHEHHUH MpoeKkTa. COXPAaHAIOTCS U CrHelupUIecKiue 0COOeH-
HOCTH JICSITCIBHOCTH yJaIlluXcss U (QYHKIMA YYUTEIs HA PA3IMYHbIX CTaIUSIX COBMECTHOU IEATEIHLHOCTH.
COBpeMEHHBIMH HOBIIECTBAMHU B MIPOEKTHOM OOYYEHHH CIICAYET CUUTATh OOJIBIIOE KOJMYECTBO BUIOB MPO-
€KTOB, 0oJice JETaTbHYIO PErIIAMEHTAIINIO AEATEILHOCTH YUHTES Ha KaXOM 3TaIle, mpeodiiagaHue Teope-
THYECKOTO MaTepHala HaJl IPAKTHIECKUM.

B ueM ceroHst BUIAT [IEHHOCTh METOa MPOeKTOB? OHA B CIICAYIOLIEM:

— Yyammuiics iMeeT BO3MOXKHOCTh IPUMEHSTh TIPHHIIMITBI, H3y4aeMbIC B IIKOJIEC UITH By3€, Ha MPAKTHKE.

— OH y4uTCs UITAHAPOBATH PaboTy, IIEHUTH BPEMs, TPY U CPEICTBA.

— Mero/ pa3BHBaeT MHUIMATHBY NPU aKTHBHOW paboTe W MpUyYaeT K paspelicHUIO MpolieM, YIuT
MPABHIBHBIM JICJIOBBIM IIPHUHIHIIAM.

— OH JaeT BO3MOKHOCTh BOCITUTATh XapaKTep yYeHWKa, YeCTHOCTh B CHOLIEHHSX C JIPYTMMH YYacTHH-
KaMH MPOEKTA.

HelHe MeTOI MPOEKTOB MPHUMEHSETCS Ha BCEX JTanax y4eOHO-BOCHHMTATEIBHOIO IMpoliecca W B Ipe-
MO/IAaBAHMH BCEX MUCIMIUIMH. BOIBIIMHCTBO METOANYECKUX TOCOOHI YKA3BIBAET, UTO MEXKITPEAMETHBIE CBSI-
31 CIOCOOCTBYIOT Pa3BHUTHIO MMO3HABATEIbHON aKTUBHOCTH, BOOOPAKEHHS, CAMOIMCIIUILIMHBI, HABBIKOB CO-
BMECTHO# JIEITEIBHOCTH U YMEHHIA BECTH HCCIICIOBATEIBCKYIO0 paboTy. 3a1adeii meaarora mpyu 3TOM SIBIISICT-
Csl TIIATENIbHAs MOJrOTOBKA M OPraHU3alis IPOSKTHOM JEATEIbHOCTH, TaK KaK TOJBKO OHA MOXeET obecrie-
YNTH YCIENIHOE BHITIOIHEHNE TIpoekTa [3, ¢. 18].
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VICITPABJIEHVE OIIMBOK YUYAIIIVXCS HA ITPMMEPE AHITIMVICKOIO
PA3I'OBOPHOI'O KJIYBA
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Braousocmoxckuii 2ocyoapcmeenuwiii yHugepcumem
Braousocmox. Poccusa

Bosnuxnosenue owmubox a615emcsi HeomvemaemMol 4acmuio 106020 00paz08amenbHO20 npoyeccd, U 3a-
daua yuumensi 3aKI04aemcs 8 mom, 4moovl npoyecc UCNpAasieHus YUeHUK08 NPoxXooul NpasuIbHO, He CHU-
HCAN MOMUBAYUIO VHAWUXCA U He ObLI Ype3mMepHO nepezpyxicer. B 0anHou pabome npoanaiu3uposansl 8uobl
owubOoK U cnocodwvl ux ucnpasienus. Tax dce, onUcanvl pesyaLmamol Nedac02UYecKo20 IKCHePUMeHma Ha
npumepe pazeo80pHO20 AH2IULICKO20 Kyba ¢ Yenvio blsgieHus Haubonee d3POeKmusHbIx cnocobos ucnpas-
JIeHUs1 OUUOOK 8 PA32080PHOIL peyll Y4eHUKOS.

Kntroueswle cnosa:. ucnpasienue ouuboK, uovl OUUOOK, pA32060PHBIL KLy, NedazocuyecKuti IKCnepu-
MeHMm.
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ERROR CORRECTING TECHNIQUES IN TEACHING ENGLISH
SPEAKING CLUB

The occurrence of errors is an integral part of &acational process, and the teacher's taskrisake sure
that the process of correcting students takes ptacesctly, does not reduce the motivation andoistao over-
loaded. In this paper, the types of errors and waysrrect them are analyzed. Also, the resules médagogical
experiment based on the example of the Englistkisgeelub are described in order to identify thestneffective
ways of correcting mistakes in the students’ sptkeguage.

Keywords:error correction, types of mistakes, speaking cpdgjagogical experiment.

The purposeof the paper is to analyze the error correctimpéues and identify the best methods of
error correction.

The urgency of the research is presented by the lack of suribgs illustrate the relevant error
correction methods in teaching English speakingsiu

The following methods of researchwere used: method of analysis, observation methoestionnaire
based survey and methods of induction and deduction

Formation of communicative skills is one of the kagks in today’s educational process. Development
of fluent and accurate speech presents a challgrgial and for a teacher and for a student as &aiar
correction is a necessary part of teaching prodegsry teacher must be very attentive to this para
lesson.

First of all, it is necessary to understand whathis difference between an error ananitake A
mistake in language can happen in two ways, eltiesaying something unintentionally or by tempdyari
not being able to produce language properly. Tlees@s can occur when a learner is tired or whey th
forget to use correct grammar while speaking. Galyermistakes are quickly noticed and corrected by
learners themselves. However, if they are not aibleorrect their mistakes, a teacher or classneatehelp
them to recognize and fix the error. On the othandh an error is a repeated mistake that showskaola
understanding or inability to apply a languagectite properly. To sum up, a mistake is a supeifeiror,
while an error is a deeper problem with languagamehension [1].

In addition, errors are also divided into seveyalkets, which allow to recognize them more efficigntl
and smoothly. Productive skills errors occur inkgoor written skills include vocabulary, pronuriioa,
and grammatical errors, as well as errors in privguintelligible language that can be understoaabglly.
Receptive skills errors could be met in listenimgl aeading skills include misinterpretation of it
misunderstanding of words, or simply the inabitdycomprehend someone’s speech in total [2].

Correcting errors for a teacher is challengingt@asquires not only correcting their mistakes wiaileo
addressing gaps in the students' knowledge. Althduig essential to correct errors, it is impottando so
in a structured and timely manner, without dismuptthe flow of the lesson. The correction shoulsbal
provide guidance to students on the proper wayhtage the language. Here are the main types of erro
correction:

» Self-correction: the teacher may help the studecwgnize his mistake/error and may also help him
correct it.

» Peer-correction: A student may be aided by his peentifying and correcting his mistake/error.

» Class-correction: The entire class may pay attent®m the utterances of students, identify the
mistakes in them, and correct them accordingly.

» Teacher-Correction: When spotting a mistake mada $tyident, a teacher may intervene in order to
correct it [3].

Based on the studied theoretical material and enp#irsonal experience of organization the English
speaking club, we have identified the followinggireal strategies to error correction:

Repetition: this is typically used to correct proniation mistakes. A teacher may verbally repeat th
student's statement in order to correct a mistaké For example, a student may say “I slept elyhirs
today”, pronouncing the word “hours” as it's writteAccording to this method, the teacher repeats th
statement but with the correct pronunciation.

Reformulation: a teacher may reformulate a mistadestence in order to correct it. Example; “I like
riding horse”; student’s statement. Based on thigshod, the teacher may say: “oh, so you like te &d
horse”.
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Visual cues: the teacher may use body languagefaidl expressions to hint at a mistake to the
student. Sometimes, simply raising your eyebrowteelp students realize that they’ve made a misaicke
it gives them a chance to correct themselves.

Students’ repetition: when a student makes a nestdie teacher can ask him to repeat the statement
again and stop at the moment of making a mistakedfi-correction.

Note-taking: the teacher writes down the repeatistiakes of the students in order to analyze theen la
and take corrective action to correct them.

Self or Peer-correction: ask the student agairskitlze audience if they agree with the answer.

We organized an English Speaking Club for gradé&s Bdring which an experiment was conducted to
determine the effectiveness of certain error cdiweanethods. There were two groups of studentsta
and each one took part in the speaking club thmeest

Forthe first option were used such practical strategies for corre@imgrs as repetition, reformulation
and errors were corrected as soon as they were.Radthe second optionwere used such strategies as
visual cues, student repetition, and note-takingwhllowed not to interrupt the students and dsaail the
mistakes at the end. Ftire third option were used such visual cues, note-taking and s@éer-correction
and no interruptions. At the end of the Englishadjigg club, a survey was conducted among the |jaatits
in order to find out which error correction techuggwas the most convenient and productive for siisde
The results of this survey are shown on Figurentl, @s one can see the most preferable techniques we
cues, student repetition and note-taking whichdstdar the second option.

Figure 1
Option 1
7,9%
Option 3
34,9%
Option 2
57,1%

Fig. 1. Error correction survey results

This option was chosen because it was much eamiestddents to understand the error and correct it,
when it was indicated exactly where it was locatmtk error was nevertheless corrected by the stsiden
themselves. This was achieved through a combinationisual cues and students’ repetition. At themsa
time, the absence of interruptions, according eodfudents, did not knock them off the flow of speand
did not put them in an awkward position.

The experiment itself also confirmed that the secoption was the most productive since the absence
of interruptions allows you to maintain a high Iexd motivation, interest of students and a senke o
immersion in the language environment and a felliled polylogue, in which minor mistakes or
reservations are acceptable. Students’ repetitia® faund to be a more effective error correctiahneyue
than self or peer-correction, as this allows thelent to immediately locate the error while at shene time
correcting it themselves which also helps save .tivfisual cues have also proven to be the most taféec
method because they do not look like a direct ctioe of an error, but are perceived as a hintctviéads
to self-correction and does not bring down the wation of students. In addition, the teacher caretip a
whole scheme of cues, where each will be respangilbla certain error. It also helps create a nrdfimal
and relaxed atmosphere that helps overcome thefespeaking a foreign language.

It is worth noting that the main goal of the Enlgispeaking club was to develop fluency, so these
methods turned out to be the most effective omethd course of this experiment, we identified saiveore
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points that affect the development and formatiorsppéech competence and conversational skills of the
student:

— Making mistakes and errors is an integral parthef process of learning a language. Never scold
students, shout or show your displeasure with gnyagxpression.

— Be attentive to the needs and preferences of stmglents. Ask them at the beginning what kind of
error correction they prefer.

— Do not interrupt when students are trying to Bpg@gently. This can be counterproductive and they
may lose motivation or become hesitant to use ¢évelanguage they have learned.

— If during a class you notice that students arkimgathe same mistakes over and over again, s®p th
class and explain the material in a different way.

Summing up, we can conclude that the combinatiothe$e three strategies led to the formation of
speech competence, as well as to the developmentidlielopment of students' independence, as they
themselves began to notice their mistakes, asaseib situations of success for each participamteshey
felt like a full-fledged participant in the convat®n.
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ITPUUMHBI KOH®TUKTOTEHHOCTV OBPA3OBATEIbHOW CPEJDI
M CITOCOBbBI PASPEHIEHVI KOH®JIMKTOB MEXY YHACTHUKAMMA
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Tlpeomemom uccredoanusi OAHHOU CIMAMbU AGAIOMCI MENCTUYHOCHHbBLE KOHDIUKMbL MedNCO) nedazo-
2amu u CmyoeHmamu, oKasvleaowue 6IUsHUe Ha pazeumue auyHocmu yuyawjeeocs. Ha ocnosanuu uzyuennvix
HAYYHBIX cmamell, agmopom Oaiomcsi MoOenu, GbIAGIAIOuUe 603MOINCHble NPUYUHBL B03HUKHOGEHUS] KOH-
Gruxkmnvix cumyayuil. Hccnedosanvl pakmopwl, 0CIONCHAIOWUE PA3GUMUE 83AUMOOMHOUEHUL MeNCOY Nne-
dacozom u yuawumcs. Ilpeonosicenvt cnocoobl KOHCMPYKMUBHO20 PeuteHUsi KOHOIUKMHBbIX cumyayuii 8 00-
pasosanuu. AkmyareHocmb 8blOPAHHOU MeMbl 3aKI0YaAemcs 8 He0OX00UMOCHU CHUMCEHUS KOHQIUKMOS 8
o0bpazoeamenvhblx yupescoenusx. Ha cecoonswmuii 0enb ompuyamenvhvle 83aUMOOMHOUEHUsL MEXCOY npe-
nooasamenamy U YYawumMucs uepaiom HeMaio8adcHyio poib 6 pazsumuu 00pazo8amenvHo20 npoyecca u
dopmupyrowetics iuyHOCMU CIYOeHMA.

Knrouegvie cnoea. neoazoz, cmyoenm, KOH@DAUKM, 83AUMOOMHOUEHUS MeNCOY Nedac02oM U CMyOeH-
mom.

THE PROBLEM OF THE RELATIONSHIP BETWEEN A TEACHER
AND A STUDENT

The relevance of the chosen topic lies in the tneedduce conflicts in educational institutions vidalays,
negative relationships between teachers and stsgigay an important role in the development ofettiecational
process and the emerging personality of the student

Keywaords:teacher, student, conflict, relationship betwedracher and a student.
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